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Scenario for el método de palabras generadoras

The teacher begins by reading a sentence he has written on rhe board,
<Tomds mete la pelota.> (Tomas places the ball.). The sentence = then
broken down into the four words, which are read in isolation. From that
point the syllzbles from each word are taken and paired with anocher sylla-
ble beginning with the same lerter. Finally, the syllables are broken down
into vowels and consonants. Then there is a reverse build up from those let-
ters to syllables to words to a new sentence.

MaEsTRO: Repitan, por favor,
<Tomdas mete [a pelota.>

Misos: < Tomas mete la pelotas.

MagsTRO: Ahora presten atencion.
Voy a dividir la oracidn en
palabras, en silabas, v después en
letras. Con las letras voy a formar
nuevas silabas v palabras para
formar una oracion nueva.
Entonces, vamos a COMEenzZar con
una oracion v luego, vamos a

(El maestro escribe o siguiente
en el pizamon.)
Tomas mete |a pelota.

Tomds
mete
la pelota
ot
ta e
ma me
kalo
io le
pe D2
aeioutmspl
D pa
o le
Iz lo
ma me
1afe

TeACHER: Repear, pleasc.
*Tomis mere la pelota.”

CHiLDREN: “Thomas puts the
ball” (in something or in some
place)

TEACHER: Now, pay arencion. |
am going to divide the sentence
into words, syllables and lerrers.
With the letters [ am going to
form new syllables and words in
order to make a new sentence.
So, we're going to begin with
one sentence and end with
another sentence.

{ The teacher writes the
following on the board )

Tomas mete la pelota.
{Thomas places the bsil.)
Tomds
mete
la pelota
[oca
ta te
ma mc
lalo
iole
Pepa
aeiouvtmspl
pepa
lole
lalo
ma me
ta e
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tota @

Papd Fapa

oma oA

atoke atole

Paps toma atole. Papd roma arole.
{Papa drinks arole.)
MAESTRO: Ahora voy a sefialarles TEACHER: Now, | am going to
con la mano lo gue ustedes van a point with my hand to whar you
leer después de mi. (El maestro are going to read after me. (The
lee cada linea y los estudiantes teacher reads each line and the
repiten después de él.) students repeat after him.)
Analysis of el método de palabras generadoras

Certainly, there appears to be little meaning making in this process of repe-
tition of sentences, words, and sounds. Students are given no choice or va-
riety in what they read. While one might say students are using the
syntacric system because they are separating sentences into words and then
forming new sentences from the parts, they are not really using clauses or
phrasal units to do this, but instead, are mechanically taking the sentences
and words apart. In fact, they don't even do this for themselves. Rather,
they follow along after the reacher has divided the sentence into words, the
words into syllables, and the syllables into letters.

The sentences themselves have no relation to the students’ lives or inter-
ests. The mechanical process depends entirely on the letters, syllables, and
words in the sentence the reacher chooses. Even though the procedure might
appear to follow a predictable patrern, the reading material is not predictable
because it consists of only one sentence. As a result, students don't build com-
petence in the use of the cueing systems. This method seems to have been cre-
ated as a rype of linguistic exercise. However, it consists of manipulating
linguistic unirs rather than reading for meaning. If reading mvolves construc-
tion of meaning, this method doesn't prepare students to read real texts.

A Positive Alternative 10 el método de palabras generadoras

Many stories do have a cumulative pattern that helps students predict and
make sense of the text they are reading. Unlike the pattems in el método de
palabras generadoras, these patterns are based on the overall story line and
are dependent upon the whole text (see Table 4-1).

For example, in Pan, pan, gran pan (Bread, Bread, Huge Bread)
(Cumpiane, 1990), two children are bored, so their grandmother suggests
they make some bread. Without them noticing, a great deal of yeast falls into
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the dough. When the bread bakes it expands to unbelievable proportions thar
the children, Julieta and Juliin, and their grandmother cannot control. The
bread grows out of the house and into the street where not even the police-
man, Sargento Todo de Talle, the teacher, dofia Cara Mela, or the zo0 keeper,
don Dominales, can control it. Finally, a large bird pecks the bread, and the air
explodes out of i, leaving lots of pieces of bread for everyone. The texr that
closes the story has a natral thyming, repetitive pattern that draws upon all
these characters. Children love reading these lines together or choosing parts:

¥ don Dominales and Don Dominales

gue cuida los animales, who takes care of the animals,
v dofia Cara Mela : and Dofia Cara Mela

que ensefia en la escuela, who teaches in the school,

vy el sargento Todo de Talle and Sergeant Todo de Talle

el policia de la calle, the policeman on the street,

v sobre todo Abuelita, and above all grandmother,

v Julieta and Julieta

v también Julidn, and also Julidn,

todos comieron everyone had something to eat
de aquel gran pan (p. 16). from that huge bread.

Another cumulative story is a folk tale about a chicken, a rooster, and a
bean, La gallinita, el gallo y &l frijol (The Hen, the Rooster and the Bean) (Kratky,
1989). In this story the rooster gets a bean stuck in his throar and tells the hen
to ask the river for some water. The river will not give water until the hen
brings it a flower from a jasmine plant. The plant will not give a flower unil
the hen brings some string to help hold up its vines from the girl weaving. The
girl will not give the hen string until the hen brings her a comb from the comb
maker. The comb maker wants a roll from the baker, and the baker wants
wood from the woodcutter. Finally, the woodcutter gives the hen wood, and
the hen then goes back through the sequence of characters to finally ger the
water from the river for the rooster who is still choking on the bean.

This kind of backward buildup story is predictable and enjoyable. The
pattern helps readers construct meaning. Teachers can point out how the
patzern works, and students ean see the parts within a complete text rather
than trying to make sense out of the parts of a single sentence that has been
manipulated to form words or sentences.

El método global o ideovisual (The Global or Visual Concept Method)

In the early 1900s Decroly and Degand suggested the globalization method
of teaching, explaining that reading <. . . no tiene relacién alguna con el
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ALTERMATIVES TO METODO DE PALABRAS GENERADORAS

Cumpiano, Ina. Pan, pan, gran pan. Carmel: Hampton-Brown Books (1990).
Kratky, Lada Josefa. La gallinita, ¢l gallo y el frjol. Carmel: Hampron-Brown (1989).

TABLE 4—1- Alternatives to Mérodo de Palabras Generadoras

sentido del oido que, por el contrario, es una funcién puramente visual>
(does not have anyrhing to do with the sense of hearing, and, on the con-
trary is a purely visual act) (Braslavsky, 1962, p. 71). In addition, Decroly
believed that readers read ideas and not graphic symbols and thar those
ideas were related to something beyond the symbols themselves. Thus, the
global method was also called art times the ideovisual method. Decroly es-
pecially believed that children need sensorimotor, intellectual, and affec-
tive preparation before they begin to read. He stressed the idea that
children are at different stages of maturity at age six when most reading in-
struction is begun, and for that reason, reading should be individualized.
His entire ideovisual approach stresses readiness to read.

Hendrix (1952) wrote enthusiastically about el método global explaining
how the students he taught reading to found this method so much more in-
teresting than the synthetic methods that were normally used:

En el transcurso de mi ensenanza de la lectura mediante el método
global, siempre me llamo la atencidn el interés que suscitaba en mis
alumnaos y, me atrevo decirlo, en todos mis alumnos (p. 2.

Translarion:

In the course of my teaching of reading using the global mechod, [ was
always impressed by the interest that it provoked in my students, and |
dare 1o say it, in all my students.

Hendrix explains that the global method does not ignore analysis of the parts,
and he describes the stages of leamning with this method as moving from the
sentence ro the word to the syllables. However, for those who believe strongly
in a synthetic approach to reading, this methad has been critiqued because
students fail to acquire *. . . a system for unlocking unfamiliar words beyond
visual clues and visual patterns” (Thonis, 1976, p. 31).

Moreno (1982), drawing on Braslavksy (1962), has summarized four
basic principles of the Global or Visual Concept Method:
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1. Conceprualization is global. Thought is constructed not from part to
whole, but beginning with chunks. Children get concepts <en bloque
sin andlisis previo> (in a block without previous analysis) (p. 74).

2. Reading is a purely visual process. Reading has nothing to do with
sounds, but instead, is purely visual. The visual images are
understood by the brain as wholes.

3. Reading is ideovisual, which implies a reading of ideas, not of
symbols.

4. The global method is a narural method. The acquisition of reading
is natural, just like the acquisition of spoken language is natural in a
child.

El méwodo global is an analytic method that starts with wholes and
breaks them into parts. However, in practice, the method can look very dif-
ferent in different classrooms. Below we describe two reading lessons that
could be classified as el método global. The first shows a lesson that does quite
a bit of analysis even though the students start with a whole sentence. In
the second, no analysis—in the more traditional sense—occurs. These two
lessons represent two very different versions of this method.

Scenario #1 for el mérodo global o ideovisual

The teacher begins by showing the children a picture of a father sitting in a
chair reading the newspaper. The class discusses the picture. After the dis-
cussion, the children read a sentence abour the picture, copy the sentence,
and analyze its pars.

MagsTRa: Nifos, miren el dibujo TeacHer: Children, look at the
que tengo aqui. ;Qué ven picture | have here. What do
ustedes? you see!

Niwo: Es un hombre. Bov: It is a man

MuagsTRa: Si. s un hombre. ;Qué TeACHER: Yes, it = a man. What
estd haciendo? is he doing!

Nino: Estd levendo. GirL: He is reading.

MagsTra: JQué estd levendo? TEACHER: What is he reading?
Niga: Un periadico. (GIRL: A newspaper.

Magstia: Si. ;Quisn es el hombre? TeacHER: Yes. Who = the man?

(Silencio. Nadie contesta.| (Silence. No one answers. )
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MaesTra: j;Puede ser un papa?
NIfos: Si.

MagsTra: Bueno. Vamos a leer
juntos una oracion acerca de este
dibujo. <El papa lee > (La
maestra escribe la oracion en el
pizarrdn.) Lean conmigo. <El
papd lee>

Miros: <El papa lee>

MapsTRA: Copien la oracion en
sus cuadernos. Ahora vamos a
dividir la oracidn en partes. Lean
y escriban

<El papd>
<El papd lee>

;Todos copiaron en sus
cuadernos? Bien. Ahora voy a
escribir la oracion dejando por
fuera algunas palabras. Ustedes
deben llenar los espacios con las
palabras que faltan.

{La maestra escribe lo siguiente.)

El ==
El papa :
papa lee.

TeEacHER: Could it be 2 father?

(CHILDEEN: Yes.
TEACHER: Good. We are going

to read a sentence together
about this picture. “The father
reads.” (The reacher writes the
sentence on the blackboard. )
Read with me. “The father
reads.”

(CHILDREN: “The father reads.”

TeACHER: Copy the sentence in
your notebooks. Now, we are
going to divide the zentence
into parts. Read and write

“The father”
“The father reads”

LYid everyone copy thar down in
their notebooks?! Good. Now, [
am going to write the senrence
leaving out some words. You
should fill in the spaces with the
words that are missing.

{ The reacher writes the
following.)

The reads.
The father :
father reads.

Analysis of el método global #1
- In this lesson the children are given some opportunity to see that reading
is a meaning-making process. The reacher shows them a picture and dis-
cusses it with them. Then they read the sentence about the picture. Stu-
dents can make a meaning connection between the text and the picrure.
However, there is no choice and little variety in what students are given
to read. There is no emphasis here on graphophonics, and it could be ar-
gued that this method draws on synrax. In the follow-up exercise students
are asked to put words with different functions in the sentence slots. The
subject, papd (father), is to be filled into the first blank. The verb, lze
{reads), should fill the second. The arricle, El (the), completes the third.
The teacher does make an attempt to connect the picture to the
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children’s lives by proposing that the man might be 2 father. Though the
children do not make this connection, there i1s the possibility char they
mighr after the reacher’s suggestion. The students do some writing relared
to the reading, but the writing is so tightly controlled that it becomes just
a copying exercise. Although this analytic method does include more pos-
sibilities for emergent readers to view reading as meaning making, it still
is quite structured and meets few of the requirements that we identified
earlier for effecrive reading instruction. With this method children aren't
given opportunities to read engaging stories and articles. They don't leamn
to value reading as an enjoyable or useful activicy.

At the other end of the global or visual concept merhod spectrum, stu-
dents are taught to read and write either whole words or complete sen-
tences without ever analyzing the parts (Thonis, 1976). Elements of both
language experience and sight-word reading are evident in this version of
the method. Often, students get many readiness-for-reading activities be-
fore they are ever given any texts to read. Eventually, students are in-
volved in an activity in which they talk aboutr a picrure. The teacher
writes down whart the children say, and then they read it together. We de-
scribe both the readiness activities and the language experience lesson for
this version of el método global.

Scenano #2 for el método global o ideovisual

The students are looking atr their workbooks (see Figure 4-1) while the
teacher gives them directions for some reading-readiness activities.

FIGURE 4-1: Reading Readincss Activity (Four Bears and Four Houses)
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MagsTRA: Abran sus libros en la
pégina veinte. Miren la pdgina.
MNoten gue hay vanios dibujos
que son iguales o casi iguales. En
cada fila hay un dibujo que es un
poco diferente a los demds.
Dibujen un circulo alrededor del
dibujo que ustedes crean que es
diferente. Vamos 2 hacer el
ndmeno und juntos. ;Jué ven
usiedes en &l nomerno unod

Nifa: Vieo cuatro ositos.
MagsTra: Bien. ;5on todos
iguales?

MNifa: Mo, uno es diferente.
MagsTrA: Muy bien. Dibujen un
circulo alrededor del osito que es
diferente. Ahorz ustedes pueden
continuar con las casas en el

segundo eemplo hacendo el
resto del ejercicio.

TeaCHER: Open your books two
page tweniy. Look at the page.
Notice that there are several
pictures chat are the same or
almost the same. In each row
there is one picture thar is 2
lirele different from che others.
Draw a circle around the picrure
that you think is different. We
are going o do number one
together. What do you see in
number one?

Boy: | see four teddy bears.

TeACHER: OK. Are they all the
same!

GIRL: No, one is different.

TEACHER: Very good. Draw a
circle around the bear thar is
different. Now you can
continue with the houses in the
second example and do the rest

of the exercise.

Afrer the students finish this page, the teacher gives directions for the
following page which shows picrures of children holding different shaped
rectangular boxes and two words repeated in Spanish, papd (father) and
lima (lemon). At the bottom of the page, words are listed next ro different

shaped rectangles (see Figure 4-2).

MazsTra: Ahora, vean la pagina TEACHER: Now, look at page

veinte y uno. Jué estin haciendo twenry-one. Whart are the

los nifios en el namero dos de children doing in number two

esta paginal on this page!

Juan: Estdn cargando unas cajas. Juan: They are holding some
boxes.

Magstra: ;Qué ven en el dibujo TEACHER: What do you see in

del numero tres? the drawing of number three!

Frangsca: Vieo una nifia Framcisca: [ see a lintle gird

Cangando una caja. holding 2 box.

MagsTra: jHay algo dentro de la TEACHER: Is there something

cajaf inside the box!
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