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CHAPTER EIGHT

Components of
Response-Centered
Instruction

The Fearsorme (rowned Eagle
by Joc¥ie Hernandez.

The Crowned easte ‘wﬁ;lj}ﬂ-ﬂ abot 4 pO\LNdS and /S a
bowt 3 feet lona. It sets /s name from the b3 crest of
feathers on 11s head. Village Chief's once wsed the {eathers
in therir head dresses. (rowned epdles hove to be fast fo
CotCh monfeys /n the trees.

If | woull be o eadle / would be happr beCorwse |
will flie. I wuld have doX Holons. I will 41l my prey with
my tolons. L will hof feathers bown HoX white. I will haf
feothers ond orange beef. I would eet Rots Birds Snofes.

They will Yol their prey whith hwg falons.
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Jackie, a third grad

rowned Eagle” (see Figures 8.1
about the animals in tropical rain
which she illustrated, bound, and donated to the school library for other students to
check out. The student-made book was not the onlv product of her work; she als
{ developed her language and literacy (Krashen, 1985). The numerous experiences of
' listening, speaking, reading, and writing il rd pro-
cessing, all contnibuted to develop TETa
as languages of learning [(Gallas, 1994) vcle of
reading, conversing with in a response forum, and working in collaboration
with classmates in a literature-response group.
L § The entire experience took place in a response-centered classroom environment
1t structured for students ro read quality literature, discuss ideas with students and
|I : , y ¢ ""_n : resp emerged out of
1 her own experience [Dewey & Ben 349) and out of the r vorlds she
B inhabits as a child growing and in two languages (Dys 9
]J Response-centered instruction dem teacher t to gu the
1 students in their learning through act on their aesthetic responses
(Rosenblatr, 1986), 1o develop their language and literacy, and 1o organize the pre-

{! sentation of their work for other students and parents. In broad terms, the compo-
nents of response-centéred instruction are told: (1 on and plannine

Jackie is writing & cluster about “The Fearsome Crowned Ezgle” in responss 10
reading about ammals in tropical rain forests
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FIGURE 8.1 .Jackie’s cluster of the Fearsome Crowned Eagle. Note the efferent reading.

for the literature cycle, (2) response forums with literature-response groups, and
(3) class presentations and evaluation. Included under these broad categories are
practical concerns of the classroom teacher, such as determining what literacy
options the teacher must have at-the-ready to develop primary and second language
and literacy; identifying what essential materials must be on hand; judging what
computer software is useful for student authors; choosing and using quality litera-
ture; conducting initial literature conferences; using open-ended questions strategi-
cally; tugging at metaphors; generating writing with collaborative color maps;
conducting subsequent literature conferences; coordinating group presentations;
evaluating student work; and establishing calendars and schedules.

Jackie and her classmates engaged their minds in a wide range of experiences
with reading, writing, and creative projects. They explored their imaginations and
expressed their ideas about their reading. As their teacher, [ did not take a back seat
in the process. [ played multiple roles in the classroom: co-researcher, editor, proj-
ect consultant, and at times mediator of disputes. My role as teacher is fluid, so |
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FIGURE 8.2 ackie's second cluster of the Fearsome Crowned Eagle. Note the aesthetic

reaging.

can move off center and share these roles as researcher, editor, consultant, znd
mediator with my students. Conventional classrooms, characterized by teachers fol-
lowing scripted guides, cannot allow for this kind of flexibility and power sharing.
Response-centered classrooms make teachers and students authors of their own
scripts for language and literacy development as they enter into a literature cycle of
choosing their reading, generating ideas and Creating imaginative projects m 2
response forum, writing to express themselves, and finally making a presentation w0
classmates and parents.

PREPARATION AND PLANNING
FOR THE LITERATURE CYCLE

The literature cycle begins when students select their reading and form Lterature-
response groups around books. Then they engage in dialogue with the teacher in a
response forurn. Finally, they present their work to other students and parents. A
literature cycle is nothing more than a period of time for exploring quality literature.
As a rule of thumb, I think in terms of six weeks for a single cycle. ([ discuss this in
depth below.) The literature-response groups differ from conventional reading groups
because they are formed by the students around a literary work of interest. Students
self-select the stories or books they want to read and find others with the same




Components of Response-Centered Instruction 155
interests to form a literature-response group. Within the literature-response group,
the students do not all do the same activities. The various language and literacy
development options they employ are dictated by their own responses to the litera-
ture, rather than by a preformulated set of tasks spelled out at the back of a basal
or literary reader. A response forum is a meeting of the teacher and the students of
a literature-response group at which the members discuss the reading and plan what
to do in response to that reading.

Preparation and planning include carrying a set of literacy options, knowing the
sources of language and literacy, and stocking the classroom with materials and tools
readily available to students. The next section is a practical how-to section for
pulling together the components of response-centered instruction.

Language and Literacy Development Options

Studying literature is like a journey. When preparing to go on a lengthy expedition,
the wise traveler plans extensively ahead of time. Packing the proper items for the
trip is an essential part of planning. Part of the planning process is to map the route
and destination of the journey, knowing full well that detours and side trips occur
spontaneously. A route mapped on paper can appear entirely different once on the
road. Therefore, experienced travelers keep in mind travel options. Knowing the plan
and being skilled in each option does not dictate which decision the traveler will
make; rather, it is the terrain of the story and the interests of the fellow travelers.

As a teacher in a response-centered classroom and fellow traveler with my
dents, I carry as many as a dozen language and literacy development options
head when entering a response forum with my students. In anticipation of the stu-
dents’ varied responses to reading, I can reasonably expect that they will want to d
one of the following activities: rewrite the story in their own words, write an essay
or reflective piece, make a script for a drama or media production, compare the
story with another, report the events as if in a newspaper, compose a poem or song,
research historical or scientific background information, conduct an interview with
an expert about a certain aspect of the story, or create a Big Book format of the story
or part of it. Although the list is virtually endless, I keep a variety of language and
literacy development options at my fingertips for ready application.

A simple suggestion from me—or even better, from a student—<an send a group
of students to work on expressing their thoughts and ideas. Having this collection of
options under my belt and the room properly equipped with writing materials and

tools, | can confidently enter into a response forum discussion knowing th

ne stu-

dents will come out of a literature conference engaged in appropriate tasks for liter-
acy development.

0

Language and Literacy Development Options in Detail

The following language and literacy development options are not a complete list of
possibilities, but are enough for students to express their thoughts about their read-
ing. The key is that language and literacy options be at-the-ready in the teacher’s
mind so that little time is used to figure out what to do with an enthusiastic group
of students.
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Language Arts Options

1. Rewrite the story in vour own words: Put vourself in the story, change the set-
ting or time period, switch the characters of the story from animals to people
[or vice versa), switch the roles of the “zood guvs™ and the "bad zuvs,” or
change the outcome of the story. With primary students, this mav be done as a
language experience chart storv. It may also be written collaboratively by using
the color mapping technique explained below

2. Write an essay: Critique the guality of the story, argue whether or not the
author was successful, or suggest how the story could be improved. Young chil-
dren have opinions about their stories and can express them orally. Even sto-
dents at early stages of langoage development can respond to what they liked or
did not like about the story, medizted by the illustrations in the book or via
their own drawings of what was read 10 them.

3. Write a reflective piece: Describe vour impressions of the storv, elaborate on
your feelings while reading a favorite part, relate the story to 2 simular ;.'ermnal
experience, or put yourself into the story and explain how vou would react
Everyone has a favorite part of a story. This is the point of connection between
the lived-through experience of the reader and the text.

4. Make a script for a drama or media production: Use a two-column sheet of
paper to describe character actions on the right and spoken words on the left.
List props and costumes. Organize the responsibilities of each member of the
production team. Design posters and programs for the production. Plan out the |
story board for videotaping. Write 2 letter to parents, inviting them to the show- '
ing of the production.

5. Compare the storv with another: ldentify similarities and differences of other
stories by the same author, chart a Venn diagram listing the vnique features of
two stories and how they are the same, or compare stories from the same time
period or geographical region or of authors of different ethnicities writing abour
the same theme. When using Venn diagrams to compare two stories, | have
found that using two overlapping rectangles is much easier for writing purposes
than two overlapping circles. On the left, list unique features of a story or book;
on the right, list the unique features of the comparison book; and in the mid-
dle, write in the features common to both books. In writing a three-paragraph
essay, the first paragraph would comprise the right section, the second para-
graph would comprise the lef: section. and the third paragraph would comprise
the middle section summarizing common features.

6. Report an event of the story as if it were in a newspaper: Set up a template on ‘
the computer for newspapa'-s‘l:vlt writing. Concentrate on reporting the who,
what, when, where, and how of the event. Stress writing for detail and descrip-
tion so that the reader can imagine the scene. Make multiple copies of the
newspaper for other members of the class, other classrooms, and students’ fam-
ilies.

=l

. Compose a poem: Create your own cinquain poem, using a simple framework.
Dieseribe a single scene in the story, using the five senses. Write abour the story,
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using a single unifying metaphor (e.g., a2 burning house, charred possessions, bil-
lowing flames). Retell the story in a limerick fashion, maintaining meter and
thyme.

Compose a song: Borrow 2 tune from a familiar song, number the syllables in
each phrase of the song, think up your own phrases with the same number of
syllables, and plug them into the melody of the song.

Content Area Options: Social Studies, Science, and Mathematics

9.

10.

11.

12.

13.

14,

15,

16.

Research the historical background of the storv: Compile what encvclopedias and
nonfiction books have to say about the setting and time period of the story
Answer how significant historical events influenced the author’s writing.

Research the scientific background of the storv: If the story involves animals,
describe the animal as a biologist would—identify its habitat, feeding habits,
predator or prey behaviors, and species. If the story includes information about
the planets, the students might be inclined to research and report on the solar
systern. Trees or forests and their conservation might be their choice to study.

Interview an expert: Anyone can be an expert: a parent, a student, another
teacher, an administrator, a special guest. If the story takes place, say, in Puerto
Rico, persons who have lived there are resident experts. Students can write
down interview questions ahead of time and then, during the interview, take
notes. After the interview, they can write up their notes in the form of a report
or illustrated book.

Generate a Big Book: Any aspect of a story can be re-created in large format
with illustrations and text. Big Books can be created by using large sheets of
butcher paper bound together with masking tape. More elaborate bindings can
be used, depending on what is available at each school site. Students can dictate
the sentences to the teacher, who writes them on the pages of the Big Book. In
turn, each student can illustrate his or her given page. After all the pages are
illustrated, all the students can contribute to decorating the cover and back
page.

Reconstruct the story on a calendar to account for the passage of time in the
story: For shorter time periods, re-create the story on a weekly or daily planner
format.

Write a version of the story that includes a detailed account of the expenses:
Make a budget for the characters. Include travel expenses, meals, clothing, and
postage. The possibilities are endless.

Design sets and props for plavs, accurately drawing the plans to scale before mea-
suring and cutting out the materials.

Conduct an inguiry using an oginion survey:

1. Form a research question (What is your favorite pet?)

2. Hypothesize the outcome.

a. Establish the range of choices to five or six pets plus “other” for an open
choice.
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b. Estimate which pet will be the class favorite.
3. Collect the darta.
a Devise a way to record responses.
b. Start asking the guestion.
4. Organize the data.
a. Use a table.
b. Represent the data on 2 graph.
5. Write down observations.
a. Record in sentence form what the graph tells you.
b. Note any interesting information.
6. Interpret the data.
a. Calculate the percentages for each per. Use this formula (# of votes in a
category/Total # of responses) x 100 = %
b. Compare vour results with your original hypothesis. Were you on the
mark? How far off was the hypothesis? Why?
7. Report the fAindings to the class in writing.

Language and Literacy Sources

In a response-centered classroom, the teacher looks beyond the literary reader for
sources of language and literacy development. The sources of language and literacy
development can be drawn from writien texts, as well as from visual performing arts
media. Joined with the literacy options detailed above, the responsecentered
teacher has access to a tremendous number of possibilities (see Table 8.1).

Materials and Tools for a Literature Cvcle

Just as the teacher must be equipped with a full set of language and literacy devel-
opment options and sources, the classroom must be equipped with the materials and
tools necessary for active learning. Matenials and tools must be readily available so
that students can follow their creative impulses. If the teacher has to go through an
elaborate ritual of preparation, he or she cannot be very responsive to the students.
Acquiring Materials
Acquiring classroom materials used to be one of the more problematic issues [ faced
as a teacher until began to look at the students as one of my greatest resources. In
the past, | would scrounge or spend my own money to get what the students
needed. But when | began to put the responsibility back on the students, the acguir-
mg of materials became an opportunity for developing literacy and self-direction.
As an example, when a group of students wanted to put on a puppet show for
the class and 1 did not have a puppet theater in the classroom, we sat down together
and tried to fgure out what to do. We talked about how the teacher across the hall
had a beautiful puppet theater but was unwilling 1o lend it to another classroom.
One student suggested building a puppet theater, but I suggested that we dida't
have enough time before the performance date. Then Emesto, one student in the
group, suggested that the principal might be able to help out. So [ recommended
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TABLE 8.1 Language arts for English leamers

Language and Possibie Student
Literacy Sources Supports Products

Songs Story ladders Anecdotes

Guest spezkers Story maps Questionnaires
Video/Films/Laser disks Venn diagrams, T-graphs Labels, advertisements
Drama Brainstorming Rules/Directions
Concens Sorting/Listing Greeting cards
Spoken recordings Categonizing Personal letters
Experiments Outlining Personal expenences
Photographs Clustering Cartoon captions
Posters Charting Poems

Bumper stickers Word webbing Reports

Drawings Summanzing Recipes
Literature Joumnals, dianes. logs Family histones
Newspapers MNotes

Magazines

Comics

Articles

Plays

Essays

Diaries

Draft copy from the Language Ars Framework for California, February 1595.

that the group draft a letter to the principal. requesting his help in obtaining 2 pup-
pet theater.

The principal sent a memo back to the students, saying he would be delighted
to help. He knew of another teacher with a2 puppet theater who was willing to let
us borrow it. He would ask the custodian to move it, but he needed more informa-
tion as to when and where the performance would take place. The students
responded to the principal by writing another letter with the date, time, and loca-
tion of the show

The show time drew close, and no puppet theater appeared. The students, a bit
dismayed, came to me for help. My only advice was to send off a quick note to the
principal, asking him to follow through on his promise to provide the theater.

came to the room and began apologizing to me. | said that he needed to talk with
the students as a group, and not to me. Then he gathered the group together and
explained the oversight, apologized, and promised to provide the theater as soon as
possible.

Within five minutes, the custodian arrived carrying a magnificent puppet theater
on a dolly. But before the students began their production, we took a2 moment to
reflect on how to move the system by the strategic use of correspondence to the



