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Building Bridges for the Future:
Anthropological Contributions to
Diversity and Classroom Practices

' STEVEN F. ARVIZU

This chapter. which consists of four segments. presents mate-
rial on the anthropological contributions to futuristic class-
room practices. and explores the significant elements of the
DeVillar/Faltis (1991. this volume) framework (communication
integration. couperation) and other ideas related to diversity
and educational futures. The first segment presents an intro-
duction and definition of terms; the second offers a historical
overview of anthropological contributions to education: the
third describes methodological contributions to diversity ef-
forts in education by providing some specific examples of the
use of life history and other ethnographic fieldwork tech-
nigues: and the fourth discusses cross-cultural leadership, the
creation of special projects. and the operationalizing of plural-
ism in educational settings.

Definitions

For purposes of this paper it is important to define such key
terms as culture, diversity, anthropology, ethnography, cross-
cultural literacy, cross-cultural leaderzhip, and sluralism.
They are either so com:ron that they haye multipls meanings,
or are so specific 1o azn anthropelogical perspective that they
may not be used in raditional educaiional literature,

Culture is what guides peofpie in ih=ir thinking, feeling, .
and acting, and serves as an emotional road mop or plan of ac-
tion in their struggle for survival. Celture is 2 state of being—a
process—rather than a person. place, or thing; a verb ratier
than a noun. Because of the culture-creating capacity of people
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through the exercise of free will. and because of the compli-
cated Influences of cultural transmission and transformation
across generations, cultural change is an ever-present reality
for all groups. whether through or without contact with other
groups. Culture gives meaning to peoples’ lives and is symbol-
ically represented through language and interaction.’

Diversity 1s a term whose meaning varies with the back-
ground, concerns, theoretical framework, and context in
which it is discussed. For example. in a political and public pol-
icy sense. diversity has been interpreted by Secretary of Edu-
cation Lamar Alexander as relating to quotas and affirmative
action in the accreditation controversy involving the Middle At-
lantic States Accreditation Association (Chronicle of Higher
Education 1991). An accreditation-based definition of diversity
is included in the Western Association of Schools and Colleges
(WASC) Handbook, under Standard 1B, as integrity and re-
spect for persons that fosters educational diversity (1988). A
draft Commission Peolicy on Diversity also provides multiple
meanings for diversity in overlapping institutional efforts that
gobeyond matters of representation to consider goals, attitudes,
and practices: curricular adaptatjon: pedagogical improve-
ments: giving voice to new arrivals: expansion of scholarship
in women's and ethnic studies: and assessment of diversity ef-
forts (Caughlin 1991). Diversity applied to learner population
is also explained In cultural contexts in Cross Cultural Liter-
acy Ethnographies of Communication in Multiethnic Class-
rooms (Saravia-Shore and Arvizu 1992).

An anthropelogical approach to diversity focuses upon cul-
ture and includes a cross-cultural perspective (Arvizu and
Saravia-Shore 1990). For purposes of this chapter. it means
recognition of variation among people related to their cultural
heritages. racial and ethnic identities. and gender and class ex-
periences. The concept communicates the need to understand
universals and differences in the human species, as well as the
translation of understanding into behsaVvior respectful of people
and their many forms of interacting. Diversity is relevant to a
cultural approach to learning in that learning and motiva-
tional styles and cross-cultural pedagogical strategies assume
attention to diversity in learner populations and pluralistic
learning outcomes.

Anthropology, the scientific study of peoples and cultures,
is a discipline that explores human diversity on a worldwide
basis in historical. contemporary, and futuristic contexts
through its major branches. which include archeology, inguis-
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tics, physical anthropology. and cultural anthropology. As an-
thropology has been applied to the discovery of alternative
sources of knowledge and to the explanation of commonalities
and differences among cultural groups, such subfields as med-
ical. psychelogical, political. and educational anthropology
have developed. An anthropological approach cTCoOMmpasses at-
tention te culture, a comparative perspective that enables the
understanding of particular groups in the context of all human
groups, a holistic orientation, the use of cultural relativity to
avoid prejudgment of groups, and the use of fieldwork and eth-
nography—methodologies that require long term contact and
cultural description and analysis.

Ethnography is the process of systematic inquiry to dis-
cover, describe. and analyze a culture or group of cultures, and
is the major method used by anthropologists in conducting
fieldwork. Ethnography is the way that anthropologists and
others from culture X learn about people from culture Y by
gaining access to and having long-term. continuous contact
with people, and by using such techniques as participant ob-
servation, interviewing, event and network analysis. life his-
tory. and projective and other gualitative means for collecting
and analyzing data. Ethnography. done through an anthropo-
logical approach. centers on the human and interactive ele-
ment in research with attention to culture. comparative
perspective, insider views. and the balance between the inde-
pendent pursuit of truth and accountability to those studied.
Ethnography is a method that distinguishes anthropoiogists
from other behavioral scientists and from most educational re-
searchers (Wolcott 1976). Didactic ethnography involves learn-
ing about self in the systematic study and learning =abour
others. "Blitzkrieg” ethnography is the use of ethnographic
techniques without an anthropological approach, as in short
term site visits and “quickie” evaluation contracts (Fetterman,
1984].

| Cross-cultural | fteraé% (Saravia-Shore and Arvizu 1992) is
the use of an anthropological approach td deveiop diversity and
pluralism and to improve our ability to adapt. survive, and re-
late to one another in a respectful and fuifilling manner. It in-
cludes understanding critical issues that involve diverse
cultural groups in a holistic context. and encompasses the rec-
ognition of cultural differences in learning populiations, the in-
tegration of new arrivals into our schools and society, and the
teaching of American cultural heritage{s). It embraces the de-
velopment of a cross-cultural perspective among teachers, stu-
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dents, and adults in the home environment, and It enables one
to connect and transcend cultures in study and action.

Cross-cultural leadership is leadership characterized by
skill. art, and influence in cross-cultural problem-solving and
pluralistic community buflding.

Pluralism Is the consideration of more than one way of life
in the conceptualization and operation of curricula, programs.
policies, and Institutions of soclety such as schools and reli-
gious, political, and governmental entities. According to Carlos
Cortes. E pluribus unum (‘of many we are one’) is a motto that
represents diversity and unity as inherently related concepts in
the United States as a democratic society (Cortes 1990). Plural-
Ism is also a concept that organizes reform efforts in education
to integrate equity with quality in learning environments
{Saravia-Shore and Arvizu 1992).

Historical Overview

From its inception. anthropology has dealt with the explana-
tion of cultural similarities and differences. Early efforts at de-
scribing differences in evolutionary terms gave attention to the
origins and nature of people by contrasting their technology.
social organization. and stages of progress. The social Darwin-
istic theories that arose supposed that culture was biclogicaily
and environmentaily based and not necessarily diffused or in-
dependently invented. The historical particularists, under the
leadership of Franz Boas, developed the notion of cultural rel-
ativity and were meticulous in advocating fieldwork, the learn-
ing and describing of each language and culture in the context
of its own history and senss of continuity. Many of these stud-
ies involved the study of socialization (teaching/learning of so-
cietal knowiedge and proficiency) and enculturation (teaching/
learning of knowledge and proficiency of a particular cultural
community) at work informally, within these societies. and
some described the various means by which teaching occurred
berween generations in nonschooling contexts. For exampile.
Whiting and Child investigated the cultural influences of so-
cialization in cross—cultural child-rearing studies (Whiting and
Child 1953), and Margaret Mead studied cultural differences in
enculturation in American Samoa and other non-Western so-
cleties (Mead 1928, 1935). The culture-area and culture-
and-personality theorists studied cultural transmission.
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borrowing, and diffusion as means of understanding accultur-
ation (culture change] and as typical or modal developmental
processes for people within cultural communities and cultural
contact situations in the development of personality and iden-
tity. Many life histories and autobiographies of American In-
dian leaders/survivors typify an era (1820—1950) commonly
referred to as salvage anthropology. where endangered and dis-
appearing cultures were reconstructed and measured through
qualitative presentation of the lives of key informants. These
later anthropological studies gave great emphasis to under-
standing the role of schooling as a means of modernizing in-
digenous populations. as well as a means of understanding
missionary and trade influences on the shifts in values and be-
havior of people. Functional and structural theorists at-
tempted to study small portions of daily life and behaviors to
infer the nature of culture and the meaningful relationships
among people—{or example. the role and function of schools in
integrating new arrivals into the United States mainstream.?
Educational anthropology is a fleld of speciaiization that
has evolved over the past forty years, even though attention to
acquisition of language and culture through formal and infor-
mal learning has historically been a part of traditional anthro-
pological studies. Educational anthropology grew in popularity
and gained attention in academia in the mid-fiftles through
conferences organized and chaired by Dr. George Spindler of
Stanford, which resulited in several major books explaining the
rejationship between anthropology and education. Cver the
next several decades. the series Case Studies in Anthropology
and Education was published by Holt. Rinehart. and Winston.
providing simple ethnographies that addressed cultural trans-
mission and formal and informal learning in different cui-
tures. Several key universities concurrently deveioped doctoral
programs in educational anthropology.
TM&*@@@W@_@QQ and Ed-
ucation | ), an affiliate organization of the American An-
thropology Association (AAA), over the past three decades
Serves as a milestone in the organization of anthropological ef-
forts in education. Anthropologists and educators aggressively
created an active committee structure within this organization
to apply anthropology to education. This professional organi-
zation publishes a newsletter and a journal, the Anthropology
and Education Quarterly, as well as co-sponsors special pub-
lications. Additionally, it has sustained support for sponsored
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symposia and sessions inveolving bilingual and cross-cultural
education at such professional meetings as the annual meet-
ings of the American Anthropology Association (AAA), the So-
clety for Applied Anthropology (SFAA), and the American
Educational Research Association (AERA). The CAE leadership
also supported development of the Society for Black Anthropol-
ogists and the Association for Latina-Latino Anthropologists.

Over a critical decade of debate, the CAE leadership en-
gaged its members. as well as those of the SFAA and AAA. in
developing professional positions in support of bilingual and
cross-cultural education through the adoption of three key res-
olutions. The Mexico City Resolution. passed by the CAE in
1974, supports respect for cultural differences, acknowledges
bilingualism and biculturalism as worldwide phenomena. and
adapts basic principles of educational rights to services in the
native language, respect for the cultures of the local commu-
nity and the larger community, and the participation and ac-
countability in development of programs. This resolution was
cosponsored by teachers from Latin America who also partici-
pated in the meetings. The Resolution for Action on Culture.
introduced by anthropologists Steven Arvizu and Margaret
Gibson, passed by the CAE. SFAA. and AAA in 1978, provides
the following operational definition of culture within a cross-
cultural context:

1. Culture is intimately related to language and the devel-
opment of basic communication, computation, and so-
cial skills.

2. Culture is an important part of the dynamics of the
teaching-learning process in all classrcoms. both bilin-
gual and monolingual.

3. Culture affects the organization of learning and peda-
gogical practice, evaluative procedures, and rules of
schools, as well as instractional activities and
curriculum.

4. Attention to the cultural dimensions of education has
widespread potential utility in resolving performance
dysfunctions and interpersonal and group conflicts in
schools and society.

5. Culture is more than the heritage of a people through
dance, food. holidays. and history. Culture is more than
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a component of bilingual education programs. It is a dy-
namic, creative, and continuous process that includes
behaviors, values, and substances shared by people and
that guides them in their struggle for survival and gives
meaning to their lives. As a vital process, It needs to be
understood by more people in the United States, a mul-
tiple society which has many interacting cultural
Eroups.
Public institutions. such as schools, should facilitate
the cross-cultural learning of their clients as a basic tool
for effective citizenry and economic. political. and psy-
chological existence.
It is the responsibility of all educational agencies—fed-
eral. state. and local—to give attention to culture in
their programs.
All those involved in the educational process—policy
makers, program officials. school personnel, and stu-
dents—are cultural beings. products of and producers
of culture, influenced in decision making by their cul-
tural background and orientation. Therefore, it is im-
perative that all personnel responsible for educational
decisions be conscious of the cultural factors that shape
their actions and also, that they analyze the social/cul-
tural impact of their actions with regard to the realiza-
tion of quality education and eguity of educational
opportunity for all students.

(Los Angeles, December 1978)

The Cross-Cultural Approach Resclution was passed by
CAE in 1981 and defines a cross-cultural approach as:

1.

2.

Teaching American culture to assist newcomers to learn
about and integrate into United States life

Facilitating the teaching/learning jprocess by recogniz-
ing and integrating the cultural background of the stu-
dent in programs that are linguistically and culturally
compatible and enriching

Teaching about the multiple cultural communities
within the American culture heritage to stimulate un-
derstanding and social cohesiveness within and be-
tween groups
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4. Linking school staff with culturally and linguistically
different parents as mutual resources for cultural expec-
tations and patterns of behavior

5. Preparing students for the future with communicative
and cross-cultural competencies necessary for an eco-
logically and economically interdependent world

(Los Angeles, December 12981)

The following summary gives some key examples of devel-
opment and applications of anthropology to education over
several decades and demonstrates the variety of activity among
educational anthropologists in the CAE.

The Kamehameha Project in Hawail serves as a classic ex-
ample of several decades of applied research being used to im-
‘pact educational reform. Hawaiian children were studied out of
school in home settings to discover learning styles and to en-
gineer culturally relevant classroom lessons. Educational prac-
tices derived from this research resulted in improved
attendance, engagement in learning, and academic achieve-
ment (Galllmore et al. 1974). The Mexican-American Educa-
tion Project (MAEP) and the Cross-Cultural Resource Center
[CCRC) at California State University, Sacramento, similarly
integrated anthropology into teacher training and technical as-
sistance efforts in the western United States and Micronesia.
The MAEP was a large multiple-year fellowship program that
trained approximately two hundred educators on how to use
anthropology to improve linkages between schools and the
Mexican American community, how to design culturzally rele-
vant curricula and programs. and how to change the culture of
schools (Arvizu 1974). Jules Henry's “Cross Cultural Outline of
Education™ [1960) provides a listing of learning meodalities in
different cultures around the world, llustrating by comparison
how learning approaches in the Unjted States are limited.
John Gumperz and Dell Hymes brought the use of ethno-
graphic metheds for the study languages and communication
processes to the attention of sociolinguists and education re-
searchers with thelr article on "The Ethnography of Commu-
nication” (Gumperz and Hymes 1964). Elizabeth Eddy wrote
an applied article on teacher training in Human Organization
(Eddy 1968) and an anthropological volume on becoming a
teacher (Eddy 1969), to illuminate the process of teacher train-
ing and the cultural pressures on first-year teachers. Henry
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Wolcott did several studies on teachers and administrators. in-
cluding a classic ethnography entitled The Man in the Princi-
pals Office (Wolcott 1973). To illustrate the power of
ethnographic tools in qualitative cultural studies of schools
and communities, John Ogbu’s very influential case study.
The Next Generation. analvzed the structural problems be-
tween schools and minority communities (Ogbu 1974) suggest-
ing a social and structural framework for explaining
differential achievement among minority students. Doug Fo-
ley’s From Peones to Politicos is an ethnography of educational
and political change in South Texas that used qualitative in-
terviews, participant observation. and historical reconstruc-
tion to explain insider and outsider views of cultural and power
shifts in schools, city government. and regional political strue-
tures (Foley, 1977).

Methodological Contributions
to Educational Practice

To understand the future potential of anthropology to impact
educational practice, it is important to state briefly its histor-
ical role in educational research methodelogy and its contribu-
tions to pedagogy and training.

The contributions of anthropology 1o educational reform ei-
forts have dealt with language and communication. socializa-
tion and social interaction, and cooperation and conflict
berween and among cultural groups. These contributions have
come from a wide variety of theoretical orientations over the
past century, primarily through the use of the ethnographic
method. One particular technique in traditional anthropolog-
ical studies—Ilife history technique—is just beginning to be
used as a research and training tool in education. Even though
anthropoiogy has been used to study schooling. there are sev-
eral areas where contributions from anthropoiogical literature
have been applied to impact the quality and nature of educa-
tional practice. Anthropological literature, for example, has im-
pacted the content of curriculum in h#story and the social
sciences, and also has influenced the development of ethno-
pedogogical practices in learning contexis. Moreover. it has
been used in staff development and training efforts to improve
educational practices among diverse learner populations and
to improve parental invoivement in education.



