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FIGURE 3.2
What Teacers Need to Know about Their Students
to H Ip Them Build Bridges to Learning

Students’ lives outside school

Family life: family nakeup, immigration history, language use,

. mobility, educatior al history, child-rearing philosophy and practices,

major activities, lat or history, skills and knowledge used regularly.
Social life: use of le sure time, favorite activities, language use, what
students excel at, i1 terests, hobbies, concerns.

Students’ perceptions Hf school knowledge and belief in the
potential of schooling to improve their lives in the future

Past experiences in school with subject matter and impressions of
school knowledge « erived from these experiences (e.g.,
interesting/boring; ‘elevant/irrelevant; meaningful/meaningless).
Trust that schools “vill improve their adult lives.

Students’ relationship: to subject matter

Experience of subjcct matter knowledge outside school.
Preexisting knowle ige and beliefs about specific instructional topics.
Areas of potential c onflict between students’ cultural values and the
cultural demands kuilt into the various school subjects.

Community life

Demographic profile: economic makeup, racial/ethnic composition,
linguistic makeup, oatterns of language use, patterns of segregation.
Formal and informal holders of power and influence.

Available resource : businesses, institutions, agencies, people.
Perceptions of schcol and school knowledge and participation in
schools. - '




FIGURE 3.3
Learning abcut Students’ Lives Outside School

Learning about Students’ F imily Lives—Sample Questions

e Who constitutes the stuc ent’s family?

e Has the family immigrat>d to this country? If so, from where and how
long ago?

e What language(s) is/are « poken in the home? How proficient are adults

- in English?

e Has the student’s family moved frequently in the past few years?

e What is the educational listory of family members?

e What is the child-rearing philosophy that prevails in the household?
Who in the family has m ijor responsibility for child-rearing? To what
extent are older children nvolved in the upbringing of younger
siblings? How much autcnomy and self-determination do children have
in their own upbringing?

e What are the student’s re :ponsibilities in the family?

* What are the major famil, activities?

* What are the aspirations or children in the family?

e What is the labor history of family members?

e What skills, abilities, and types of knowledge are regularly used in the
family?

Learning about Students’ Social Lives—Sample Questions

* How do students spend t} eir leisure time?

* What are students’ favoriie activities? Are these activities organized
along competitive or coof erative lines?

e What language(s) do stud: nts use with friends?

e What do students excel at’

e Do students belong to conimunity groups such as basketball teams or
church choirs?

* What are students’ interes s and hobbies?

e What are the main concers in students’ lives?

e Who do students look up o in the community?




FIGURE 3.4
Learning about S udents’ Relationships to Subject Matter

Literacy—Sample Questio 1s

Does anyone in the fam ily write or receive letters? If so, in what
language(s) are these le ters written?

Are there magazines, ncwspapers, or books in their homes? If so, who
reads them? In what lar guage are they written?

Are religious texts, sucl as catechisms, used by the students?

Does anyone use lists fcr organizing and remembering things?

What role does literacy play in the community?

How is storytelling usec by community members?

Mathematics and Science— Sample Questions

Does anyone build or repair things, thus using principles of
mathematics and physic;? What specific principles are involved in these
recurrent activities, and how did those who perform such activities
learn them?

Do students regularly deal with money? If so, in what situations?

Does anyone make clothing or do other types of sewing that require
measuring with precision?

The Arts—Sample Questior s

Do students or members of their families play musical instruments?
What instruments do they play?

What type of music do tae children like?

What type of music is heard with frequency in the community?
What artists live in the community? What artistic forms do they use?
Are there museums in th : neighborhood?




FIGURE 3.5
Learr ing about Students’ Communities

Community Life—Sam)le Questions

What is the socioeco romic makeup of the community? What is its
racial/ethnic compos tion?

What languages are 1sed in the community and for what purposes? If
students speak languages other than English, what are the attitudes
toward their native | inguages within the communities where they live?
Are there clear patte: ns of segregation in the community? If so, what
are these?

Who has the formal  nd informal power in the community? Are those
in power representat:ve of community residents?

What businesses are ocated in the community? Who owns these
businesses?

What are the key inst tutions (e.g., churches, community centers) in the
community?

What service agencie:/community groups exist, and what are their
functions?

What human resourc s are available within the community (e.g., people
who can talk about tl eir careers and/or businesses, people who can
teach about the histoiy of the community, storytellers, artists,
community organizer )? _

What are the most significant events of the year for community
members? '

How does news trave within the community?

What salient issues dc community members find socially relevant?
What kinds of knowlidge and skills are valued in the community? Do
community members ralue what is taught in schools?

How do community riembers feel about school? What do adults in the
community say to chi dren about school? Do they have faith that
schools will serve thei - children well? What suggestions do they have
for improving schools’

Who from the community is represented on the school board and on
committees or task fo: ces that deal with school-related issues? Are
students’ parents/guar lians and other community members active in
schools in other capac ties?

What school staff meribers live in the community?




FI1 5URE 3.6
Culturally Respcnsive Teaching Practices

Involving all students in the ccnstruction of knowledge
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Inquiry projects

Having students working ccllaboratively in small groups of mixed
ability

Authentic dialogues

Having students assume inc -easing responsibility for their own
learning

Building on students’ personal and cultural strengths
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Helping students access pricr knowledge and beliefs

Building on students’ intere:ts

Building on students’ linguistic resources

Using examples and analogi s from students’ lives

Using appropriate instructic nal materials

Tapping community resourczs

Creating different paths to | arning by using varied instructional
activities

Helping students examine the c 1rriculum from multiple perspectives

Using varied assessment practiczs that promote learning

Making the culture of the classioom inclusive of all students
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